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Tuesday, 6" of October 2015

Tower of “Technische Sammlungen” Dresden, JunghansstraRe 1-3

18:00 Talking in the tower
RPL and the spirit of education

The recognition’s process of prior learning
between VET and Higher Education arises some
questions to the European Education System. One
of these is the relation concerning theoretical and
practical training and especially the combination of
both. For example: practical competences are
recognized during the process, which allow
students to start a more theoretical training, which
again is supposed to prepare them for practical
work.

Karsten Kénig, Moderator FHD, Sebastian Thieswald, DVLAB
Sachsen, Prof. Peter Peschel, FHD; Claudio Orlacchio , AFBB

The final conference started with an evening-discussion in the tower of one of Dresdens early
industry-buildings: the Pentacon photographic factory, which is used as a museum of technology
now. At the beginning Sebastian Thieswald, saxonian president of the German Association for
Home Directors (DVLAB) stated out, that RPL would offer more professional perspective especially
for employees in the field of social care. But he also pointed out, that employers are not aware of
the opportunities of RPL and therefore do not encourage the employees to start a further studying.
He also sees difficulties, how to find persons, who are able to complete a study-programmed after
a long time working period perhaps because most of good qualified employees are not really
supported in their own capability and chances to finish a study program.

Marin Johnson, representative of the European Network of RPL added, that RPL changes the idea of
learning and living and gives the principle of life-long-learning a really new idea. This would
mean to start by self-reflecting during work-periods and leads to new opportunities in education
and work. It is also a matter of trust, since it will change the regular ways of education and work to
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different ways and opportunities, relaying on trust and capability.

In the end it was discussed, that more information about RPL would help to open the idea of
livelong learning. The participants suggested conferences with politicians, employers and the
public about RPL. But the moderator raised the question, why the public did not bring such interest
in the topic. “How can we discuss this topic to reach the trainees outside?” Even though the
question could not be answered in the evening, it will be part of the conference on the following
day.

Wednesday, 7" of October 2015
In the Akademie fiir Berufliche Bildung, Blochmann Strasse, 2 - Dresden

This second day was dedicated to present the outcomes of the RELATE project and offer to the
participant the chance to be involved in workshops about RPL process for different stakeholders,
like administrative staff, students and ECVET experts. The Conference started with the opening
presentation of Marin Johnson, Tallin University, European Network of RPL, followed by the
presentation of UIf Bancherus, Humboldt University Berlin, Germany. After a coffee brake the
workshop sessions started, with a lunch break in between. In the afternoon results of the
workshops were summarized. The final presentation on ECVET as an instrument of European
Education policy was given by Mrs. Csepe-Bannert from the German ECVET- Experts Team.
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9:00 Opening the conference
9:15 - 10:00 Recognition of Prior Learning in an European Perspective
Marin Johnson, Tallin University, European Network of RPL
10:00 - 10:30 Opening higher education to non traditional students - recent
developments in Germany
Ulf Bancherus, Humboldt University Berlin, Germany
10:30 - 11:00 Building bridges - main results of relate
Karsten Konig, University of applied Science Dresden (FHD),
Relate
11:00 - 11:30 Coffee brake
11:30 - 12:30 Workgroup 1 (engl.) Workgroup 2 (engl.) Workgroup 3 (dt.)
RPL and Students RPL and Administration | RPL and profession
Discussion of students- | Discussion of process- | Employers perspective
guide model on RPL
12:30 - 13:30 Lunch
13:30 - 15:00 Workgroup 4 (engl.) Workgroup 5 (dt.) Workgroup 6 (engl.)
RPL: perspective in VET | RPL and simulation RPL and Politics
What can VET earn Simulation as an Discussion of a white
from the process of RPL | instrument of RPL paper and what could
be improved with
external experts
15:00 - 15:30 Results of the workshops
Moderated by Mari-Liis Kespaik, Tallin University
15:30 - 16:15 Final presentation
Csepe-Bannert from the German ECVET- Experts Team
16:30 Coffee to go
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Opening presentations

RECOGNITION OF PRIOR LEARNING IN AN EUROPEAN
PERSPECTIVE
MARIN JOHNSON, TALLIN UNIVERSITY, EUROPEAN
NETWORK OF RPL

In her opening-presentation Marin Johnson displayed the
level of awareness about RPL at the present time. RPL
represents a move to accept that learning is not dependent upon any particular formal setting, and
to acknowledge it as being of VALUE in its own right.

* The educational system is one central context of recognition of prior learning (RPL), where
RPL can be the basis of admission as well as acceptance of credits or granting of advanced
standing, particularly in secondary adult education and in tertiary education, including
vocational education and training.

* Another central context is in working life, where varying practices of RPL are developing in
employment services, in specific companies or by other employers, or in certain trades and
industries.

* A third context where RPL is developing is the third sector, with a growing interest in
identifying the value of learning taking place through (often voluntary and unpaid) work in
this sector.

She pointed out, that RPL had reached the “tipping point” in European Education politics.
According to Gladwell: The tipping point is that magic moment when an idea, trend, or social
behavior crosses a threshold, tips, and spreads like wildfire.” Just as a single sick person can start
an epidemic of the flu, so too can a small but precisely targeted push cause a fashion trend, the
popularity of a new product, or a drop in the crime rate.

"The Law of the Few", or, as Malcolm Gladwell states, "The success of any kind of social epidemic is
heavily dependent on the involvement of people with a particular and rare set of social gifts”. The
Stickiness Factor - The specific content of a message that renders its impact memorable. Gladwell
defines the Stickiness Factor as the quality that compels people to pay close, sustained attention to
a product, concept, or idea. Stickiness is hard to define, and its presence or absence often depends
heavily on context. Often, the way that the Stickiness Factor is generated is unconventional,
unexpected, and contrary to received wisdom.

RPL has been all about borrowing and lending best practices.

LdV Transfer of Innovation Project RELATE Final Conference (R25)
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RPL is mainly seen as a device to map one body of knowledge (e.g. working knowledge) against
another (e.g. academic knowledge), rather than an exploration of the relationship between the

two. While experiential learning is often contextually situated, codified knowledge is more abstract
and capable of generalization across contexts.

The aim of RPL:
a) Social justice - individual opportunities (policy talks about that but the reality is different)
b) Economic development - labour market, EU policy aims here

¢) Social change - making the actual competence of the population visible (not the case for
us)

facilitating a better match between skills and labour demand, addressing skills shortages in
growing sectors

promoting better transferability of skills between companies and sectors
helping citizens move around the EU to study and work

In practice, how- ever, RPL has moved more and more from focusing on such aspects as social
justice to a focus on the benefits to society, especially in economic development. Similarly, the
discourse on validation shifted. With developments of, for example, national qualification
frameworks and assessment of prior learning in relation to these frameworks (e.g. in the UK and
Australia), the idea was to make it possible to use existing vocational/professional competence
more effectively in the labour market.

In contemporary discourse, validation is positioned as a support in realizing the idea of a
knowledge-based society.

Validation is today one of many proposed solutions to such problems as unemployment and low
economic development. Drawing on what people have already learnt is expected to benefit both
society and the individual.

Even though social justice and benefits to the individuals are stressed as the aims of RPL, it is the
formal system’s needs and demands that determine the values of one’s knowledge and
competencies (Harris, 1999).

The important discussion of recognizing prior learning within the university context is a discussion
of power and pedagogy, of the nature of knowledge, and of the traditional role of the university as
‘keeper of the knowledge’ (Fenwick, 2006).

Questions about knowledge, authority, qualifications and different types of learning will always be
with us. Once RPL is freed from its largely rhetorical role as the ‘great radical strategy’ or the
‘great solution to inequality’, it offers a unique and very concrete set of contexts for debating the
fundamental educational issues that such questions give rise to, and for finding new ways of
approaching them.

We need cooperation between various contexts of RPL - HEI+VET+3rd sector + labour market.
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We need to exchange what we have achieved and be critical about it in order to learn from it as

well.

We need to build trust!

Clarify the purpose of the
validation initiative

Identify how the initiative

——| respondsto the interests

of the individual citizen

Make sure that guidance
and counselling is
coordinated, targeted and
in place

v

Take steps to coordinate
relevant stakeholders to
avoid fragmentation and
ensure a coherent
approach

Ensure the visibility and
sustainability by linking
arrangements to national
qualifications frameworks

Strengthen the value and
currency of validation
outcomes by referring to
the same or equivalent
standards as those used
for formal education

v

Strengthen the trust to
and credibility of
validation by linking to
quality assurance
arrangements

Take steps to strengthen
the professional
competences of validation
practitioners

Systematically reflect on
the role of validationin
different sectors as well as
on the relationship
between validation
arrangementsin these
sectors

v

Clarify the tools and
instruments to be used for
identification,
documentationand
assessment of learning

Draft European guidelines for validating non-formal and informal learning

LdV Transfer of Innovation Project RELATE
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OPENING HIGHER EDUCATION TO NON TRADITIONAL
STUDENTS — RECENT DEVELOPMENTS IN GERMANY
ULF BANSCHERUS, HUMBOLDT UNIVERSITY

BERLIN, GERMANY

Mr. Banscherus presented the outcomes of

the project “Aufstieg durch Bildung” for promoting
access to HE for non-traditional target group. In order to promote permeability some approaches
were presented:

9 Access and admission regulations:

\%

< <<<<K< <K<

Development and expansion of information and counselling services for specific
target group (central topic: enrolment)

Liberalisation of access opportunities

advanced further education (without test) A general higher education entrance
(HEE)

vocational training (without test) A subject-related HEE

entrance examination A subject-related HEE

trial study (2-4 semester) A subject-related HEE

vocational background and qualifying examination A access to the postgraduate
Master”s course (possible in few states)

Advance quota for admission restricted studies (possible in few countries)

9 Preparation and bridging courses (Briickenkurse):

Vv

\%
\%

\%
\%

Development and expansion of target group-specific preparation and bridging
courses (so far only rarely in place)

Partially in cooperation with institutions of adult education

Consideration of the special demands and needs of the “non-traditional” students
(organization, didactics, support)

Bridging course: normally subject-specific (especially mathematics)

Preparation course: normally without subject-specific (especially scientific work)

9 Individual recognition:

\%

\%

Replacing up to 50 per cent required study performance through competences
gained outside higher education
Equivalence check (important: description of learning results in guide manuals)
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Frequently portfolio procedures, in particular case examination
Partially integrated into preparation courses
Important component of information and counselling services

9 Blanket recognition:

Vv

Replacing up to 50 percent required study performance through competences
acquired outside higher education

In many cases with regards to advanced further training (Level 6 GQF (DQR)!)
Partially with regard to “modules” (coordinated courses offers of further training

providers)
Early cooperation is important (already in the conception of a planned study

program)

9 Certificate Studies:

Vv

< << <

Low-threshold possibility for testing for studying “non-traditional” students
(“Schnupperstudium” = taster course)

Conceptional coordinated with the study programme (normally Bachelor)
(comparable learning results)

Blanket recognition possible (and useful) (up to 50 percent)

Possible (and useful) in conjunction with preparation courses

Preparation for access examination is possible

Frequently financed through study fees

BUILDING BRIDGES - MAIN RESULTS OF RELATE
KARSTEN KONIG, UNIVERSITY OF APPLIED SCIENCE DRESDEN (FHD)

Karsten Konig presented the main results of RELATE regarding the opportunities offered by the
legal system in the participating countries and gave an insight of the elaborated process model for
the cooperation between VET and HE institutions.

1 In Germany the legal basis is provided by the “Resolution of
the KMK, 18.09.2008”, which promote recognition of
knowledge and skills acquired outside Higher Education
towards study programs at institutions of Higher Education (Il)

1 RPLis one of Romania's commitments in the Bologna Process.

1 The core message of the legislation in Finland is that validation

of non-formal and informal learning is a subjective right of the individual and the
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competences of an individual should be validated regardless of when and where they have
been acquired.

1 National strategy for validation in Estonia is clearly stated in higher education and
vocational education. Validation principles are generally also used in the system for
awarding professional qualifications. In the field of general education, the RPL system has
thus far not been initiated. Institutions providing non-formal education have started to
implement learning outcomes as means to support validation practices (Result 1).

Qdate Process model for cooperation between
VET an HE institutions
— Intention to cooperate in the process of >
qualification of the staff or trainees VET institution

\\‘ Informs about the study program /

Sends trainees to
information events
Blanket recognition of learning outcomes

Arrangement of cooperation
for every graduate of the Partner
VET institution acquired in the Portfolio method
specific VET qualification for individual RPL

Description of learning
outcomes acquired in a
specific VET qualification

Validation whether these learning
outcomes cover the content and study
outcomes of the HE curriculum

Design general recognition
procedures of competences
acquired in the specific VET

I
|
I
I
I
I
I
I
I
I
I
1
I
I
I
I
I
I
I
I
I
I
qualification !
I
I
I
I
I
I
1
I
I
v
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Some open questions were posed to the attendees to be further discussed during the conference:
What is the difference between competences and the interest in science?

How do we have to teach science in the field of RPL?
How does RPL change our idea of education?

Workshops

During the final meeting, as stated in the minutes, it was decided to join workshop 1-2 and
workshops 4-6. A short minute of the workshops follows:

Workgroup 1: RPL and Students (English) - Workgroup 2: RPL and Administration

Paivi Nuutinen, Sakky, Kuopio, Finnland
Maarit Kiviholma, Sakky, Kuopio, Finnland
Dr. Yvonne Knospe, FHD Dresden, Germany

Mari-Liis Keskpaik, Tallinn University, Estonia
Sebastian Strecker, FHD Dresden, Germany
Sarah Rubner, FHD Dresden, Germany

In this workgroup it was discussed, that there is
a great need of information for students and the
administration. Clear structure and information
help students, to reach their goals. These

The student Sarah Rubner (FHD) discussed, that Das Studium verdndert sich positiv,
some employers do not believe, the Bachelor is Weg" Studierende mit und ohne

. erufserfahrung zusammen
a god preparation for work; therefore the study- studieren.
programmes could be improved by the
combination of regular students and students
with work-experience. She offered the thesis,
that any study programme will change positive,
when students with and without experience in .\

the field of work are studying together.

But she also mentioned, that the teacher has to be trained to make this difference productive; that
he would also need work-experience. Also it is important to find a god balance between theory an
practical knowledge.

LdV Transfer of Innovation Project RELATE Final Conference (R25)
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Workgroup 3: RPL and profession (German, English translation)

Mirko Junge, Referatsleiter ambulante Dienste Dr. Krantz Dresden, Germany
Sheila Zemmrich, Fachhochschule Dresden, Germany
Sarah Rubner, Fachhochschule Dresden, Germany

Participants of the workshops were students of extra occupational, fulltime study programs and
guests from other institutions. At the beginning one student introduced the subject and talked
about the difference between both forms of study and the two target groups. For example she
named the age, practical vs. theoretical competence and difficulties of the approach to the ‘theory’
on one side and to the practical part on the other. Advantage and disadvantage of both forms were
reported and discussed.

Moreoverit was underlined how durinthe lectureshere arefrequently problem related to
accepance of the knowledge and competence of the extra occupational studssta
consequence exchange of knowledge and communication between extra occupatio
fulltime students should be promoted. Preparation for psafeal activity was marked as ve
relevant aspect for the fulltime students of bachelor programs. They reported the resu
interviews performed among the students. The results undgrived some of the modules we
not regarded as relevant fdret professional activity. Consequence can be, that a master pr,
IS necessary in any case to achieve the competence.

RPL and the possibility for extra occupational studying is assessed as positive chang
study program.

The benefifor the emplogrs was another point in the discussion. The participsangthe value
because the employehave motivated employees anthey can promote and control tine
development. Possibilities are:

- motivate employees for study

- career path in the company

- Trainee pogram for two years after study offer with the goal to become more far
with the company.

- it create loyalty

- knowledge and competence from the studying employee develop the company

Communication between HiBstitutionsand company (cooperation) andyween employer an
employee (appraisal interviews) sholid established, to use and to transfer the compete
Both parties derive benefit from the exchange of experience.

Other aspects of the discussifooused orthe modalities and procedures of RPL.
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Workgroup 4: perspective in VET (German, English translation) - Workgroup 6: RPL and
Politics

Ester Csépe-Bannert, Wisamar Leipzig, Germany
Kathrin Schwarz, AFBB Dresden, Germany

Marin Johnson, Tallin University, Estonia

Triin Laasi, Tallin University, Estonia

Claudio Orlacchio, AFBB Dresden, Germany

Karsten Konig, FHD Dresden, Germany (moderation)

The workgroup discussed, that there are good concepts of RPL, but this is only known by specialists
of education and some teachers in some European countries. Therefore it should be the aim of a
“white paper” to rise awareness especially by regional stakeholders. The following points for the
white paper where collected:

Raising awareness of RPL
Political level

Developing a unified understanding of RPL
Describing a clear and understandable process
Agency for lifelong learning/RPL

Promoting RPL by the system of financing in HE
Developing a campain

Regional stakeholder

° Information and cooperation with job center / chambers of commerce

Employers & Employees

° Raising awareness concerning the chance to use RPL for life-long-learning
° Clear understanding of RPL
° Valuing Lifelong-learning and RPL

Institutional level
° Raising awareness of institutional leaders concerning costs and necessary processes

Concerning the perspective of VET-institutions it was discussed, that RPL offers more opportunities for VET-
Students; also the discussion with HE-institutions helps to develop the content of study-programmes on both
sides.

LdV Transfer of Innovation Project RELATE Final Conference (R25)
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Workgroup 5: RPL and simulation (English)

Marja Silén-Lipponen & Paivi Smahl, SUAS, Kuopio Finnland
Maarrit Kiviholma, Sakky, Kuopio, Finnland

Nadine Bittner, AFBB Dresden, Germany

Prof. Barbel Dangel, FHD Dresden

Simulation as an instrument of RPL

Marja SilénLipponen and Paivdmahl (SUAS, Kuopio, Finland) presedisimulation pedagog
as a method of learning and evaluation used in the education of nurses and other he
professionals and in the context of RPL.

They preserdthe process of simulation pedagogy and illtstit by sequences and short fil
generate during trainings. The papers spread in the workshom siramlvexplaied the three
steps of simulation pedagogy and the planning of them, ¢faey an overview about th
characteristics of simulation pedagogy ahdy illustratel on the base of specific aspects 4
themes how the material used in simulation could look like.

For the first time SUAS used simulation pedagogy in the context of RPL. The gantgshow
that they possess the competences requiradadules of the study program of nursing,
example nursing measures like blood pressure measurement and other. The students c4
5 ECTS by RPL.

Marja SilénLipponen and Paivi Smahl reported the results of the pilot test performed
frameworkof RPL with students of practical nurse and emergency care. All students wh
part passed it successfully.

Summary of Workshop 5 RPL and simulation: Simulation as an instrument of RPL

Marja Silén-Lipponen and Paivi Smahl (SUAS, Kuopio, Finland) present simulation pedagogy as a
method of learning and evaluation used in the education of nurses and other health care
professionals and in the context of RPL.

They present the process of simulation pedagogy and illustrate it by sequences and short films
generate during trainings. The papers spread in the workshop show and explain the three steps of
simulation pedagogy and the planning of them, they give an overview about the characteristics of
simulation pedagogy and they illustrate on the base of specific aspects and themes how the
material used in simulation could look like.

For the first time SUAS used simulation pedagogy in the context of RPL. The participants show that
they possess the competences required in modules of the study program of nursing, for example
nursing measures like blood pressure measurement and other. The students can acquire 5 ECTS by
RPL.

Marja Silén-Lipponen and Paivi Smahl reported the results of the pilot test performed in the
framework of RPL with students of practical nurse and emergency care. All students who took part
passed it successfully.
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Final presentation

Mrs. Csepe-Bannert, Wismar Leipzig:

ECVET as an instrument of European Education policy

During the last presentation of the day Mrs. Csepe- Bannert introduced to the participants the
ECVET system in Germany, focusing on its relevance for the RPL process in particular the learning
outcomes function when considering qualifications. Furthermore, she described tasks and
activities of the ECVET Experts team and the two implementation phases ECEVET | and Il. Finally
she presented good practice examples and the challenges of ECVET.

Summary of the topics:
Current situation of ECVET in the transnational mobility:

91 loose collection of Learning Outcomes (LO) in particular fields of VET - no common
databank for Los

» project-related LO with limited cross-project implementation and use of LO

* tools and assessment criteria for LOs are often not transparent or not available - limited
reusability/sharing of available tools

* recognition of LO mostly related to social skills, language skills, less to occupational skills
(except for e.g. baker, cook, woodworking)

Current situation in ECVET in German VET:

» ECVET Credit points are not intended

* curricula are not competence based

* Validation and recognition of nonformally and informally acquired competences lagging
behind

* permeability between VET and Higher education - ECVET as possible ,linking tool*

Challenges of ECVET:

* Terminology used is not for each actor equally comprehensible and meaningful

* Missing of unique descriptions of LO in Germany and on the European level therefore
challenge in comparativeness

* Mutual understanding of competences in different educational sectors which is a basic
requirement for mutual acceptance (secondary vs. tertiary level)

* Availability of competent staff for implementing the Learning Outcome Approach in
different fields

* Availability of time and financial resources to further implement ECVET in the VET and
foster the permeability to higher education
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